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The ESL Scales is our document,
so let’s use it!

The use of the ESL Scales in a regular classroom by the class teacher is
the focus of this case study. Working in a school with a very high non-

- English speaking background (NESB) population offers many challenges

to teachers. Although this school is well resourced as far as the ESL
staffing allocation is concerned, there are still children who would benefit
from more English language support.

- At Canley Vale Public School, the majority of students require ESL

support. As they spend each school day working mainly with their class
teachers, it is critical that each class teacher becomes comfortable in
using the ESL Scales for assessing, planning and programming. This is
best achieved by working closely with the ESL teacher, who can provide
expert assistance and advice on catering for ESL learners’ needs.

~ Appendices
1.1 ESL Scales Assessment
1.2 ESL Student Tracking Sheet
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Context

| am an ESL teacher at Canley Vale Public School, which has 97.6 percent of
its student population from non-English speaking backgrounds {(NESB). The
school has 775 students from a broad range of cultural backgrounds, the
predominant ones being Chinese, Vietnamese and Cambodian. Canley Vale is
in the Fairfield District of Western Sydney, with Cabramatta as a neighbouring
suburb.

Canley Vale Public School is funded under the Priority Schools Funding
Program. There is high unemployment in the area and the limited employment
that exists is rarely of a professional nature. The community is quite transient
with many large families settling in temporary accommodation before moving
on. This results in our school having a fairly high turnover of students.

Most of our NESB students were bom in Australia but come to Kindergarten
with little or no English. The students use their first language at home and live
in a community where their home language is used daily in business. The
students who attend our school have very little, if any, interaction with the
English fanguage outside of the school setting.

The first day of Kindergarten is often the students’ first encounter with the

- English language. This adds considerably to the usual traumas of the first day
of school. For instance, how can a student be assured that his mother or
grandmother will return when he does not understand what the teacher is
saying? How can a student learn the routines and settle into an institution
where all the authority figures are speaking in an unfamiliar language?

In the playground and even in the classroom the students mosfly converse
with their friends in their first language. Usually, the only time a student
attempts to speak English is in answer to the teacher.

The housing in Canley Vale varies but is mostly apartments, villas or town
houses. Most students do not have a backyard or outside area to play in and
spend a lot of time indoors. Many students live with their extended families. In
many cases both parents work lohg hours or shift work and the students
spend most of their time with their grandparents.

These students have not experienced many aspects of what we might
consider everyday life. For these students to learn English they need to
experience the language in a meaningful context. It is very difficult to teach
them, for example, about the sea if they have no knowledge or experience of
what a beach js. They need to collect shells, build sandcastles, paddle in the
water and explore rockpools for themselves before they really understand
the story books that are read to them and fully grasp the language.

It is vital to provide students with the necessary background. As well as
excursions and ‘hands on’ experiences, our students need picture talks and
language games to help develop their understandings and vocabulary.
Context building activities must be presented before introducing texts. The
students’ schema needs to be developed so that the text read to them is
meaningful. A large emphasis needs to be placed on building up the field
before beginning and during any topic.
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How is ESL organised in our school?

Canley Vale Public School has eight ESL teachers who work across the school
in a variety of ways including team teaching, parailel teaching and withdrawal.
Each ESL teacher works across only one or two grades. The ESL team
operates as a faculty within the school. This is a great advantage. The ESL
staff have half hour weekly meetings timetabled. At these meetings issues are
discussed, ideas shared and strategies developed to meet the needs of ESL
students.

We readlly needed the ESL Scales

In 1995 all kindergarten teachers across NSW were asked to benchmark their
students against the Early Learning Profiles (ELP). At Canley Vale PS our
kindergarten teachers experienced great difficulty completing this exercise.
For example, at the Foundation Level of the ELP in Taiking and Listening the
outcome for each student is:

Uses talk and listens when interacting in familiar, informal situations.
This will be evident when students, for example:

B nams familiar objects (‘it's a ball')
talk with others about familiar objects
talk about own interasts
talk to peers, teachers and other aduits in the playground
express feelings (‘I'm sad’, 'l feel happy').
(Kindergarten Workbook page 7.4)

As our students could not do this in English, they were difficult to assess
accurately. They were only just beginning to use the small amount of English
they had recently acquired. It was apparent that the ESL Scales provided
better information to guide programming and teaching.

I began to experiment by using some of the pointers of the Writing scale as a
focus during guided writing lessons. | wanted to see if the students were able
to do the tasks indicated in the ESL Scales.

At first | chose a few pointers and used them to ascertain what students were
able to do. From here | could identify tasks within the ESL Scales that the
students could not achieve. This informed my programming, giving clear
direction as to what | should teach next.

I also bagan to design proformas, trying different ways of recording information
about the students using the ESL Scales. | found that the ESL Scales followed
the natural progression our students experienced in learning to speak, read
and write in learning English as a second language. This excited me and |
wanted to further explore ways the ESL Scales could be used to program. |
gained permission from the class teachers to pian the next unit of work using
the ESL Scales.
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How did | start programming from the ESL Scales?

| started by browsing through the ESL Scales, considering each pointer to
determine areas where our students could perform and areas of difficuity.
Looking at the outcomes and pointers | was able to judge the levels of our
Year 2 students. This provided a starting point for my programming. The
pointers included ideas for the unit and stimulated my thinking as well. Many
of the leaming activities in the unit came directly from the outcomes and pointers
in the ESL Scales.

The unit of work | planned was used across the grade. Therefore, the class
teachers gained some familiarity with the ESL Scales as they taught a unit
incorporating ESL strategies.

The unit was a great success. The teachers were happy with the quality of
work the students were able to produce. The students developed technicai
and scientific vocabulary to describe the animals they studied. Tha preparation
of the unit and gathering the necessary resources was hard work but highly
worthwhile in improving student learning.

Getting classroom teachers to use the ESL Scales

After completing the training program in 1996, our school ESL team decided
to plan how to involve the whole school in using the ESL Scales by the end of
1997. Fram discussion with staff it was apparent that the area of most difficulty
was in determining the level of each student, as it is essential to know the
range of levels represented in a class before any planning can commenca.
The ESL team felt that once the students’ levels on the ESL Scales were
identified, class teachers could see where to begin, as well as the direction for
future programming.

The ESL staif developed ESL Scales Assessment Bookiets with observable
activities to assess students. It was our intention that at the start of the 1997
school year the ESL teachers would assess students using the ESL Scales
and report the results to the class teachers. Each teacher could then could
begin to use the ESL Scales to inform their programming and to help them
design learning experiences for their students.

A separate booklet was developed for each of the ESL Scales, Orai Interaction,
Reading and Responding, and Writing. A number of assessable pointers from
each level of each scale was chosen and activities were suggestaed to determine
student achievement at that level — A: achieved; D: developing; NYA: not yet
achieved. (Appendix 1.1). By observing which activities the student could or
could not do, the ESL teacher would be able to level the student on the ESL
Scales.

As planned, each ESL teacher spent the first few weeks of Term 1, 1997 using
the assessment booklets for Oral Interaction and Writing only to level all the
students in the grade with which he or she worked. The ESL teacher was
given time and space within the classroom to conduct some of the activities
with each student,
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From the results each student's level on the two scales was recorded on a
proforma {Appendix 1.2) which was then passed on to the class teacher.

Some obstacles encountered

In retrospect, our goal of having the whole school using the ESL Scales was
too big and unrealistic. The class teachers were not farmally trained in
implementing the ESL Scales nor did they understand what we were trying to
accomplish. In addition, they were coping with the start of a new school year
and all the pressures associated with a new class. When the ESL teacher
handed them information about their students’ levels, they were not sure what
to do with it. In most cases they chose to ignore it.

This first trial of the assessment booklets at our school also highlighted other
key issues in assessment. The students were assessed early in the year,
before being taught anything. Assessing students individually was a time-
consuming task that took about two weeks and really did not allow me to get
to know them. In fact for some students the assessment task was our first
mesting.

Some assessment activities were out of context from the class program,
unrelated to the current class theme and taking place in a corner of the
classroom independant of classroom activities. In fact the whole pracedure,
as we did it, ignored good ESL teaching practice.

Helping class teachers to use the ESL Scales
themselves

| decided at this stage that the class teacher did not really need to know the
levet of individual students in the class, but that an overview of the lavals
represented could inform programming — ESL Scales Whole Class
Assessment (Appendix 1.3).

For each class teacher the ESL team produced an abridged, photocopied
version of the ESL. Scales containing the levels relevant to thair class, the
ESL Scales Class Register. (Appendix 1.4). For example, one class may
have students achieving between Level 2 and Level 4 in Oral Interaction and
from Level B2 to Level 2 in Writing.

There is a lot of information in just one page of the ESL Scales and | could see
this causing information overload for the class teachers. So | limited the amount
of information they needed to read. Of the pointers which indicate achievement
of an outcome, some are observable behaviours while others are assessable
and therefore teachable. For example, for Reading and Responding Level 2.5
‘Respond appropriately to aspects of a slory... in shared reading (by laughing,
showing disappointment)’is observabie, whereas Match simple-seniences or
captions to illustrations’ is assessable.
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In the class registers | highlighted the teachable pointers and told the teachers
to ignore the rest. | suggested to class teachers that the highlighted pointers
were what the students needed, examples of what to focus on in Oral
Interaction, Reading and Responding and Wiriting.

I encouraged the teachers to include these highlighted activities in their class
programs. The pointers | had highlighted could be used alone as activities
within a unit of work or could provide an idea for a similar activity. Either way
these activities would help the students to achieve the outcomes from the
ESL Scales. They could be planned for when | was in the room or teachers
could do the activities on their own.

fn the ESL Scales Class Register | also included a breakdown of each level of
Oral Interaction, Reading and Responding, and Wiriting. Ateacher could get a
clear understanding of what to expect from a student at each level, Teachers
commented that they found this particularly useful when writing reports.

Future direction

The value of the assessment booklets could be improved through use in a
real classroom setting. Assessment tasks should be related to the current
theme the class is studying. Working with the whole class and their teacher in
a familiar topic provides an opportunity for the ESL teacher to introduce the
ESL Scales.

The school as a whole and class teachers in particular need to be aware of
what the ESL teacher is doing. Classroom teachers also need some
understanding of what the ESL Scales are and why they are being used if
they are to be implemented successtully. This understanding needs to come
first, before any levelling of students is undertaken.

it may be appropriate to introduce the ESL Scales to a few teachers at a time,
perhaps just one grade per year. Unrealistic goals are discouraging for
everyone involved. Sometimes it is necessary to be satisfied with moving
slowly and this may be the best way to get class teachers working cooperatively
with the ESL team. :

Choosing keen and motivated teachers to work with is the best way to bagin.
Find out who is interested in using the ESL Scales, or someone you work well
with or focus on a grade.

For the ESL Scales to be used, the teachers involved need support, preferably
in the form of extra release time. Teachers need time off class to meat with
the ESL teacher and plan how the ESL Scales will be used. Requesting more
funds at a finance meeting for ESL teachers to train class teachers in the use
of the ESL Scales is one option.

| still have a long way to go before perfecting the use of the ESL Scales. | am
learning all the time by trying different ideas and experimenting with alternative
ways to implement the ESL Scales. | am still learning how to work effactively
with other teachers, how best to pian cooperatively and negotiate with my
peers.
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Afew enthusiastic and motivated staif members from Caniey Vale Public School
are already talking about next year. These teachers are interested in my ideas
and want to make use of my experience. It looks like an exciting year ahead
and | will be able to refine some of the work | tried this year.

The process of trying out something new, developing a course of action and
then refining what you have done, adapting it and trying to improve it is very
worthwhile.
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ESL SCALES ASSESSMENT
m & 5t A : Achleved
ame; ass: ate: D : Developing
NYA : Not yet attempted
ORAL INTERACTION
AlD/
Level Polnter Actlvity NYA Comment
1. 1.1 a) Follow simple instructions/ Stand up, sit down, line up, get that
diractions. book...
1.1 e) Participate in simple social Grasting — How are you? Geaneral
exchanges. ‘chit chat.’
2. 2.1 o) ldentify information from Read a simple short picture boak
spoken texts, {e.g. lsvel 1-4). Ask questions:
How many...? What colour was...?
Who was...?
2.1 1} Identify objects or characters | Using the above toxt ask child to
from pictures in a known text. | identify characters, objects, .g.
Point to the cow. Point to the house.
2.3 b) Respond to key words in a Receptive: robot game. Teacher
range of common spoken instructs children in a circie:
instructions {e.g. shut the *Shut the door.' *Open the door.'
door}. *‘Get me a pencil.’ ‘Give a book to...'
READING AND RESPONDING
AfD/
Level Pointer Activity NYA Comment
4. 4.7 d) ldentify key content words Ask children to underline the key
conveying main ideas contant words in a paragraph of a
throughout paragraph, familiar topic.
4.7 m) Demonstrate understanding Ask children to fit an appropriate
of simple similes. word to complete the simile,
@.g. as cold as... as warm as...
4.8 f) Locate a topic sentance to Using a simple report ask child to
identify main idea of a underline the main idea of the
paragraph. paragraph.
5. 5.5 b) Discuss motivation and Children read a story about a
emotions of character from character and complete a character
reading of a story. study.
5.5 g) Find spacific detail or Children read factual lext, then
inforration from a range of answer ‘how and why’
factual texts. comprehension questions.
WRITING
ADY
Level Pointer Actlvity NYA Comment
3. 3.11 k} Use simple phrases to Cloze aclivity — complste the phrase.
express basic comparisons Teacher writes sentences and
(the same as, bigger than). children put in 'same as', ‘bigger
than', ‘smaller than' etc.
3.12 a) Use knowledge of sentence Head a rapstitive story to children
patiems to form new then write an innovation of the text.
sentences (base a new story
on repatitive formula from a
known story).
4, 4.9 a) Reconstruct a text (using Group discussion of a short spoken
notes or through discussion). | or written text. Children then
raconstruct text and write it down.
4.9 h) Write a simple explanation. Read and discuss how something
works or is made. Children write
their own simple explanation.
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1.2

ESL STUDENT TRACKING SHEET

ESL Studeat Tracking Sheet: Year

Oral Interaction Reading and Responding Writing

Name {gg" Levels Levels Levels
)

1/2| 3(4|5]6|7;8(B1|B2/B3] 1| 2] 3)4]5s]|6|B1|B2[8B3| 1] 2| 3] &
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1.3

ESL SCALES WHOLE CLASS ASSESSMENT

Term: Class:

Oral Interaction

Writing

The majority of the class is
working at levels

with some chitdren working at
level

The majority of the class is
working at levels

with some children working at level

The majority of the class is
working at levels

with some children working at
level

Target Children Target Children Target Children
O HReferrals 1 Refarrals O Referrals
O STLD g STLD d STLD
- 00 ESL O ESL 0 ESL

TN
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AN ESL SCALES CLASS REGISTER

1.4

ESL SCALES WHOLE CLASS ASSESSMENY

Wiite smpla croalivo toxts
[laginalve reaounis,
dascriptions, naraslives, poomal,

Wille simpla personal and
opinkonatve Witk thal precont a

poknd ol view {journals,
af apinlon, feaponses ta a
quastion).

Writa poarrn based on oimple,
rupellitive and maodalod
Languapa.

Writo convontonal inlormationsl
loxin basad on peroonal
oxparience {scknce axparimant,
rapac based on clasnbeation
nctivity).

Wrike s Uik o

communicative purpona (a letiar)

DNaeuss the mmpact of diforent
fexd formats on tha readar
{pastar, exorisa book)

Otacuss soquancing of avants
and Idoas In cwn wiiling.

Una Xoy faaturas of & spodaliood

U9 some oonventiona lor
woparating kdgas ar saclions in a
ot {atariing & Naw idoa on a
narw Loa, starting m new soction
O 8 Merw paga, parsgmpha)
Prasonl wiiting L appropate
tommal (use hoadinga,
tayout i Nnat draf.

 subtable day or
Pliurss and phatograpts.
Welka slmpla dascriptions of
things, evidiie, places,
PrOOSa s of Beuple.
Wiito simplo roporis agpropdala
o diftareni topla mas {on
ardmals, lard foms, levets of
gavammont).

Llag n
‘wittisg larn@ar toxl typea [simpld
classlfcation/descriplicn In
rapadta, goal and gops n
Progadusg st

Tepki paranOw.

Uso & nomber of comman
oonjunctions Lo link Keas
betwoen ser1one (belom, aNar,
Bocausd, bed, when).

Mals sxpostiony slaternents
iy ipiradioriory thars, K
(terw o, Sherw acw, i haa)

s aimplr phrasas to sapmas
bagic comparinona {tha sama o,
bigger tusn),

Uttt sometimen signal
drnpt spasnh In wriling.

s &l spaach In namativa ot
dlalogua with soma appropriate

punciuation (He =ay ng don'l do
that’; * “Iu thin tha righl oo he

Use pronocn relecances with

{base 2 naw prory on
repelitva lormulss {rom a know
w1y, from witinn ar epokon
laxin}

Wil et drall, focuning on
maaning raihgr than aocurzcy.

Flirvia dralt aftar ro-reading or
conlerancing {axa or dalola
idanx, revise wocd order or
cholce of words, comect amors In
apaliing and punduation).

Plan bafara writng (by
dincuxsng Meal and posaiblo
oples (n Mred languaga or
Englich),

Tomn: ,ctm:
1. Whole class ——
assessment
Cral Intersction Reading end Respanding Weiting
Tha majority af the class is The majority of the dass ks Tha majority of tha ¢lass is
working at levels woekdng at lovals working at favals
with some children working at levet | with some chileran working at fevel | with soma chidren working at laved
ESL SCALES LEVEL 3 - WRITING
Communeation and A and Targat Children Yarget Childrwn
Inalures Etridegies
cultursd underetanding Hall O HRelamsls
Aibwsl 3, 0 stucdent: Abtved 3, & studernt: Alavel 3, atudent: Atbevel 3, & student; STLD g STD
A0 Conwmuniosiss on & 10 Dsmonstratss L R} Wites m waclety of iz Dexwrn on
vumsbar of fuendlar bopict rwarsnses of common formuts | slasple cohwaive teats, ofthe wriking process o plee, ESt O ESL
though wriling simpls creative | tequired of class Loxts, demonsirsiing & developing writs gnd redenft xts.
e formational e in Eviciust when students, for vaehingiugeind | et when etudents, for
4 5 SXample: XMy
et Plan the lommal of a Laxt Fident wehen stucknts, for Uoa knawladge ol
fmw,:""'ﬁ for according 1o Its Intandad vl Bantonog panioms La fomn now

Interaction})

=—— 2. What to focus on In Wrliting.
{The ESL teacher can also identify
examples of what to focus on in
Reading and Responding, and Oral

daaribing peopi

valbing fhugo lnat{ 2

Virla prodominart 3.

3. A breakdown of the levels ——| &
your students are achieving

[n Writing.

when).

A BREAKDOWN OF WRITING ~ LEVEL 3

At lavel 3 the student can:

1. Wrila simple descriptions ol things, places or people.
Write simple raports appropriate fa dilterent topic areas.

Wnita suitable caplions for piciures and pholographs.

7. Use and somelimes signal direct speech.

- Use an organisalion Iramework in witing tamillar and praviously taught taxt types (classilication in
raports, steps in procedures).

5. Use simple ime sequence markers when describing an avent or precess {first, nexd, at last).

6. Use a number of common conjunctions to link ideas betwean sentences {befora, atter, becausa, but

Usa pranoun refarences appropriately {Tha class went... wa then..., Kealas are... thay hava...).

9. Select suilable descriptive wards to enhance writing (hugs — big; delldious — lasles good).

A breakdown of all 1he lavels that the class was achlaving was included
within the Class Teacher's ESL Scales Class Fegistor.
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